III.  Progress Report

SIGNIFICANT DEVELOPMENTS TC "Significant Developments" \f C \l "1" 
Since the last full visit, there have been many significant developments at Geyserville Education Park.   The first was the change in administration in 2003.  The district hired an interim superintendent who is still with us.  In addition, the Board membership has had a lot of turnovers these past six years, with seats becoming available and resignations due to members moving out of the district.

Another significant difference is the turnover in staff.  In December of 2002, our English teacher resigned.  That same academic year, in April, our social science teacher suffered a heart attack and died.  With his death, two of our younger teachers who were part of his “family” were overwhelmed with grief and asked to be relieved of their contracts.  We finished the 2002-2003 year with three long-term substitutes to fill the vacancies.  Of those teachers, one has been hired as the permanent teacher in the social science department; one is now the Continuation High School Teacher, and the third became the aide in Community Day School but has since left to become a permanent substitute in our district.  Since 2003, we have had three English teachers, two middle school math/science teachers, and three Spanish/ELD teachers.  We hired a student liaison counselor in 2006 and an English Language Learner Resource Teacher in 2007.  In addition, through No Child Left Behind (NCLB), all staff now teach within their credential area.

In addition, the district created a Community Day school that has a present enrollment of three, male, bilingual students in grades 7 and 8.  The class was created in 2005 to help our at-risk middle school students who were neither ready to attend the traditional high school nor eligible for Buena Vista High (Continuation High) School.  Community Day school is staffed with one male teacher and a female aide.

We have realigned the math curriculum and invested money in the middle and high school programs.   Screening and diagnosis for participation in mathematics intervention and support were determined through assessments of Glencoe and other math tools (EEMAP, San Diego Assessment of Math Standards, and San Diego Algebra Readiness and CAHSEE preparation).  All students enrolled in a mathematical course were screened and assessed.  The Glencoe mathematics series was piloted, loaned to the district, and implemented for all middle and high school math students in fall 2006 However, through their involvement in RAAFA (Redwood Area Algebra For All), the math team determined that Glencoe is not the textbook that best meets the needs of all students, so they are in the process of adopting another state-approved series.   The reason for this intervention was to better prepare our students for the Algebra I graduation requirement.

Each of the following activities is directly related to our action plans developed with our 2002 accreditation report and with our ESLRs.  Included in these are:


ASSESSMENT:
· Schoolwide STAR (CAT 6) testing (continue)

· California High School Exit Exam

· District English Language Learner Resource Teacher hired to administer California

English Language Development Test (CELDT)

· Schoolwide Writing Sample

· Fluency, decoding, and comprehension tests given to all students grades 6th – 12th
· Diagnostic tests used in the Language Network books published through 

McDougal-Littell 

· Standard-cluster tests through the McDougal Littell English Language Arts program

· Bi-weekly progress reports for at-risk students

COMMUNICATION:
· Monthly Newsletter (revamped)

· Bi-monthly Progress Reports from the resource program

· Student-run assemblies through Leadership

· Home Visits

INTERDISCIPLINARY:  SCHOOL-WIDE THEMATIC UNITS:
· House Activities (Academic and Athletic Competitions)

· Unite Geyserville High Day

· Campus Clean-up Day

· House Tutorial System

LIBRARY:
· Longer Hours with two part-time clerks

· Homework Club and Extended Studies for Middle School

SCHOOL TO CAREER PROGRAM:
· Tech-Prep Program

· Partnership with the local community college (SRJC)

· Site Council in charge of Career Day and Job Shadowing

STUDENT SUPPORT:
· Personal Learning Plans monitored quarterly by administration and counseling department.

· Advanced placement classes kept despite declining enrollment.

· English language development

· Reading lab (MS) now Literacy for both MS and HS students

· A.V.I.D. @ middle and high school & A.V.I.D. Senior Seminar

· Voluntary participation in Program Improvement Prevention program for math and English Language Arts (ELA)

· Voluntary participation in Lesson Study Grant (RAAFA)

· Board approved the State Adopted textbooks through the William’s Act
· Tutorial period realigned to meet students’ needs
· Staff attending workshops offered to support the use of newly adopted textbooks

· Staff using newly adopted textbooks and support materials

· Use of high interest, low reading level curriculum for at risk students
ACADEMIC ELECTIVES:
· Ethnic Studies

· Theatre Arts

· Alternate Years for Chemistry and Physics due to declining enrollment.

· Business Math

· Agricultural Science

· Agricultural Mechanics and Construction

· Astronomy

· Marine Biology

· Media Production

· Early Childhood Development Class 

ENRICHMENT:
· Student Body Clubs:  MEChA, Chess, Backpacking, Bicycle, Spanish, Boosters.

· Developing Language Acquisition Committee

· Italian Exchange Program

· Bilingual Student Support Services Liaison

· Ballet Folklorico

· Gold cards and Broncho cards recognizing outstanding student effort

· Students of the Month and Year recognized during assemblies

· California Scholarship Federation and California Junior Scholarship Federation

CAREER TECHNICAL EDUCATION:
· New Technology Plan written to support two labs (PC & Macintosh)

· Purchase of lap top computers in portable charging station (Macintosh)

· Increased Multi-media presentations (students & teachers)

· Internet:

· professional looking documents produced and required

· opening up the world to our small, rural community

· Increased cooperative, long-term projects

· Technological support such as:  graphing calculators, projectors hooked to computers in the classroom

· District supports on-line classes such as:  Mathprep, PASS Program and Novanet

· ROP program 

· Career Technical Education program offered to all students 
· Carl Perkins Vocational Education Grants

· Financial and Technical support from the community and SRJC
· North Coast Builders Exchange Construction Grant
· Sonoma County Board of Education Construction Project
Procedures for Implementation and Monitoring TC "Procedures for Implmentation and Monitoring" \f C \l "1" 
In our 2002 Accreditation Report, we identified eight action plans that addressed the areas identified by our self-study.  For each of the action plans, we identified the ESLRs addressed, the steps required for achieving the action plan, the person(s) responsible, a time-line, the resources needed, the means for assessing progress, the means for reporting progress to the stake holders, and the rationale for including this action plan.  Each of our three focus groups was given the responsibility for implementing and monitoring three of these interrelated action plans.

Over the past three years, our focus groups have been meeting to address their specific action plans.  During these common planning meetings, the members of the focus groups designed and implemented strategies necessary to carry out the steps listed in their action plans.  The focus group facilitators shared the status of progress made for each action plan at the staff meeting, which usually followed immediately.  At the end of each year, the focus groups submitted a copy of minutes from each meeting, highlighting annual progress and the areas that remained to be accomplished the following year. 

The results of this process kept all stakeholders aware of our progress, held staff accountable, and ensured that this progress report is the culmination of six years of on-going improvement.  Most important, however, is the fact that our Action Plans and ESLRs continue to be working documents.

Progress on Critical Areas TC "Significant Developments" \f C \l "1" 
In reviewing the twelve school-wide critical areas for follow-up, the team realized that work has been accomplished; however, major turnovers in staff and administration have slowed the progress or diverted the path that we had originally discussed.  The work on this progress report forced us to review our current staff strengths and experiences and include their ideas into our school’s mission and action plans.  

The middle/high school lack of a clearly defined vision and mission statement that reflects the direction and uniqueness of the school:

The Geyserville Board of Education wrote a new, publicized Vision Statement in 2002.  That original statement is visible in the main foyer of the school.  The administration allotted money so that the vision statement could be professionally mounted and hung on the wall.  In addition, the staff spent time developing a shorter mission statement that is printed on District brochure.  The mission says:  Geyserville Unified School District as a whole is committed to providing the opportunity for all students to acquire the skills and values necessary to become responsible and contributing adults in our community and beyond.  We believe true excellence results from the collaboration of a passionate, committed staff, involved families, and the broader community.  The staff also took some time to review the District vision and mission statements and write and adopt our own personal mission statement for the Education Park.  Our mission says:  The mission of Geyserville Educational Park is to produce, within a safe and caring environment, educated, compassionate citizens who achieve and perform at all levels of learning, are prepared to live fulfilling lives, and contribute to their community and the world in which they live.  Our well qualified and caring faculty and staff challenge each student to his or her highest potential in this lifelong pursuit of learning, excellence and service to others.

Staff development aimed at the identification of “key” State Content Standards and assessment benchmarks in conjunction with the ESLRs – follow with full articulation and embedding of the ESLRs, “key” content standards, and assessment benchmarks into the overall curriculum:

In reviewing this critical area for follow-up, the team selected most critical standards to be emphasized and checked for alignment with ESLRs, California State or District standards, and High School Exit Exam or Academic Performance Standards.  For the first year and a half following our full review, the staff worked on vertical teams.  Articulation between grade-level teachers was beneficial.  Most team members were networking beyond the vertical teams.  However, because this is such a small district, vertical teams are not feasible or necessary as we teach multiple grade levels and are often a one-person department within subject areas.  Therefore, we decided in 2005 to readdress increasing the percentage of our students meeting academic standards by establishing a committee to articulate across the curriculum.   Time was scheduled for collaborative consulting teams to meet and discuss curriculum to be aligned with ESLRs, California State or District Standards, California High School Exit Exam, and the Algebra I graduation requirement.  This allowed all new staff members to have buy-in and be a part of a “new” curriculum committee.  The staff discussed how they could attend workshops, learn techniques or skills for curricular approaches, and then use Collaborative Consulting time to share these new techniques.  Furthermore, aligning of the curriculum came about in a variety of ways.  The math department began meeting to discuss a curriculum/textbook adoption.  The middle school math team decided to purchase College Preparatory Mathematics (CPM), a series to supplement the State Adopted text, which prepares students to meet the Algebra I requirements and move easily into the high school Algebra I and beyond curriculum. In addition, the 8th to 12th-grade English literature program is aligned vertically and diagonally.  Teachers continued to implement lessons from their articulated curriculum through the purchase of newly adopted textbooks and literature.   They continue to prepare students in all core classes for the CAHSEE and Algebra I graduation requirement.  In addition, as they are mainstreamed into regular education classes, all resource students’ individual goals and objectives are written and aligned with the State Adopted Curriculum and with the grade specific objectives 

Professional Development money was redirected into Beginning Teacher Support and Assessment (BTSA) program and Peer Assistance and Review (PAR) program, and participants are required to meet monthly for professional development activities.  Individual curricular workshops are submitted to administration for approval, but professional development days are spent developing the Site Emergency Preparedness Plan as dictated by the County or working on WASC.  The staff and administration are always open to having individuals share their “expertise”; therefore, we had a wonderful reading and writing workshop as well as a half-day session for creating a binder with steps and procedures for referring students with special needs.  There were days dedicated to implementing the Emergency Preparedness Plan.   The math department has been participating in RAAFA and workshops for teaching AP Calculus.  Teachers have attended various Kate Kinsella and Anita Archer seminars and workshops.  Science teachers have attended conferences and workshops in Northern California sponsored by California Academy of Science.  Over the past six years, middle and high school staff teaching A.V.I.D. have attended weekly conferences in San Diego, California.  Additionally, the social science teacher has been attending workshops sponsored by the Teaching American History Grant.  He has been learning strategies and methodologies for raising state test scores.  Through this grant he has gained access to various history resources at the local and community level.  The social studies teacher attends monthly meetings sponsored by California Counsel for the Social Studies. 
The staff has been focused on including the ESLRs into their curriculum these past six years while the administration and staff determine how to incorporate the personal learning plans into student’s daily educational experience.  In addition, students are continually exposed to them through KGEP, our school’s broadcasting program.  A couple of them were painted on certain department doors.  Enlarged prints of the ESLRs were hung on the walls throughout the school. Some curricular lessons were designed to allow students to complete one or more ESLR.  Students were not required to submit evidence of their ESLR accomplishments.

ESLRs need to be formally assessed, followed by the development and implementation of a system for using the assessment of the ESLRs to drive curriculum, program development, and resource allocation & Create a clear measure of student progress toward achieving the ESLRs:

The ESLR matrix was created and was occasionally addressed in Houses.  Discussion continues about how to have House or class advisors meet more often with students to have them review the ESLRs to date and sign-off completion of activities. The leadership team also began discussing having students meet with the student liaison to transfer information from a working copy matrix to a master copy that will be kept in each students’ PLP.   At one time there was discussion about 8th grade versus 12th-grade benchmarks and completion of these benchmarks being a requirement for graduation, but this requirement was never realized.  The team is finding that systematic ESLR assessment and evidence collecting is more difficult than anticipated, but finds discussions valuable for continued ESLR development.

Align pre-existing assessments with the State Content Standards for monitoring student achievement:

For years textbooks had to be purchased through the Shiff-Bustamante funds.  These funds required the text to be aligned with the state adopted curriculum.  The literature series was aligned, as was the social studies curriculum.  The social studies curriculum came with tests aligned to the textbook.  In addition, each staff member worked independently within their curricular areas to create quizzes, midterms, and finals that were worded in standardized test format and utilized context clues for correct answers.  Some teachers utilized the textbook aligned tests, while others created their own and drew from a bank of questions.  With these curricular adoptions and teachers thinking more about students being prepared for the CAHSEE and raising API scores their awareness of academic vocabulary being used on standardized tests was raised.  In addition, as our English language learner population continues to grow, teachers are aware of students’ misunderstanding of curriculum and the need for further academic vocabulary work.  In 2005, the bilingual teacher and coordinator wanted to research a Cognitive Academic Language Proficiency thesaurus or dictionary.

Then, in 2005, under the direction of the administration Education Park has spent the last three years analyzing student performance and identifying student needs in the areas of English Language Arts, mathematics, and intervention.  Due to concern about low student performance, especially in the Hispanic and English Learner (EL) subgroups, the district enrolled the school in the Program Improvement Prevention Program offered through the federal No Child Left Behind (NCLB) Act.  Through the Program Improvement Prevention Program, the Geyserville Education Park participated in a comprehensive analysis of school and district programs, which resulted in the development of three linked plans to increase the academic performance of all students:  the Local Educational Agency Plan Addendum, the Geyserville Education Park School Single Plan for Student Achievement, and the Geyserville Unified School District Master Plan for English Learners.  

Working with a multidisciplinary team from the Sonoma County Office of Education, the district began a collaborative process for analyzing current district and school practices.  The San Diego County Office of Education’s enhanced version of the state Academic Program Survey and the state District Assistance Survey was completed by all staff and the District School Liaison Team (DSLT); the latter is comprised of parent representatives from each school’s site council, a union leader, members of DELAC, two teachers from each site, the district administrative team, and a consultant from our external support provider.
Create a staff development plan to address issues such as mainstreaming of special education students:

The entire staff has received one-to-one training and whole staff training over the past six years about strategies to successfully teach students with disabilities.  Presently, all special education students are mainstreamed into the core curricular classes.  General and special education teachers review the goals and objectives and choose those that meet the individual needs of the student and the State Standards.  A system has been established to allow teachers to complete bi-monthly progress reports for all special education, 504, and Community Day students, which are mailed home for parent’s signature.  Students are also required to meet with Mrs. Brown at the end of each grading period, or at progress report time, to discuss successes or needs for improvement.  The special education team is constantly meeting with general education teachers to determine appropriate modifications or accommodations, from daily homework completion to final preparation or test taking strategies.  Each staff member and administrator has a special needs binder for discussing students at student reviews, outlining their immediate needs, paperwork screening for the Student Study Team, strategies for collecting evidence to determine the possibility of testing for the resource program, and perhaps the development of an Individual Education Plan.  All staff have been actively involved in developing students’ Individual Education Plans and collecting evidence to show each student’s progress on their goals and objectives.  A substitute is brought in every two months so that teachers can take time to complete evidence collecting and complete their students’ goals and objectives sheets.

Non-AVID students are not receiving adequate guidance (college/career):

The student liaison and administrator meet bi-annually with students to review their academic career goals, which meets their career/college pathway.  Pathways have been established for students to transition from the high school to the local junior college.   Those approved pathways are Automotive and Welding Technology.  To help students determine careers that they might find interesting, the Site Council plans a Career Day in which all students 6th through 12th are allowed to attend a presentation by a person practicing in that field of interest.  In the past, the career counselor gave all students a career interest survey; however, since the staff member abruptly left the district, the surveys were never completed. The principal and the student liaison now use the (Armed Service Vocational Aptitude Battery) ASVAB.  The Site Council also sets up job shadowing days in which students can go out into the community and shadow a professional.  In addition, all 8th through 12th-grade students with active individual education plans are required to complete an individual transition plan interview with the resource teacher and the Career (COIN) Educational survey. This interview allows students to review their academic standings, discuss their successes and needs for improvement, and determine classes needed for the upcoming year, goals for the future, and objectives for the upcoming year.  The COIN survey allows students to determine which electives will expose them to courses within their interest areas.  Students work through the COIN curriculum throughout their high school career to help them create a resumé and career portfolio to take with them after they graduate.

Personal Learning Plans (PLPs) need to be defined:

In 2005, the career counselor was responsible for directing the staff about the Personal Learning Plan Continuum.  With the ending of this position and the funding, this portion of the planning has been floundering.  However, the administration asked the Board for approval to hire a liaison between students and staff to offer support in all academic areas.  This position was created to replace the Migrant Education counselor that the district has been assigned in the past.  The administrator wanted to hire a bilingual person who could help create a system for full personal learning plans implementation.  By hiring this person directly, the district is no longer bound by the guidelines of Migrant Education who financed this position in the past.  The administrator and the student liaison have met and continue the process of incorporating the personal learning plans into students’ daily lives.  All ninth, tenth, and eleventh-grade students have met individually with the student liaison to discuss their personal learning plans and set goals for their academic future.

Support teachers with special needs students or place special needs students in an alternative support program:

The entire staff has received one-to-one training and whole staff training over the past six years about strategies to successfully teach students with disabilities.  Presently, all special education students are mainstreamed into the core curricular classes.  General and special education teachers review the goals and objectives and choose those that meet the individual needs of the student and the State Standards.  A system has been established to allow teachers to complete bi-monthly progress reports for all special education, 504 and Community Day students that are mailed home for parent’s signature.  Students are also required to meet with Mrs. Brown at the end of each grading period – or at progress report time to discuss successes or needs for improvement.  The special education team is constantly meeting with general education teachers to determine appropriate modifications or accommodations from daily homework completion to final preparation or test taking strategies.  Each staff member and administrator has a special needs binder that guides them for discussing the student at a student review, outlining their immediate needs, paperwork screening for the Student Study Team, strategies for collecting evidence to determine the possibility of testing for the resource program and perhaps the development of an Individual Education Plan.  All staff have been actively involved in developing students’ Individual Education Plans and collecting evidence to show each student’s progress on their goals and objectives.  A substitute is brought in every two months so that teachers can take time to complete evidence collecting and complete their students’ goals and objectives sheets.

A high school study hall after school has been an on-going discussion; however, it was not economically feasible due to students not being motivated and a majority of the students being involved in sports after school.  Presently, there are a handful of students who stay after school while waiting for practice who use the cafeteria area to complete their homework.  In addition, a Community Day school has been established, and eighth-grade students who were not prepared to go ninth grade were placed in this class from 8:00 AM to 3:15 PM daily.  A bilingual teacher who has an aide for four hours per day teaches this class.  Students are offered the opportunity to earn their way into the ninth grade by tightening up their math and language skills as well as study habits.  

In the past, there has been a tutoring system within the house system.  This helped some students; however, there are others who required more assistance, and interested staff members offered these students tutoring services.  In 2005, we had two staff members who tutored students after school for minimal fees.  In addition, there is a child development class in which high school students go to the elementary school to tutor younger students.

Re-establish the Leadership Team:

Funding through the county office ended, and the countywide leadership team was disbanded, and members were redistributed to other offices within the county.  The staff discussed a leadership team and its role at our school.  It was suggested that we take a new route and establish a Collaborative Consulting Team.   Teachers want to continue to utilize professional development money and release time to become experts in our field of interest.  Common Planning Time has been utilized to offer other staff members mini-in-service meetings to acquire the latest educational techniques/methodologies. 

Training for teachers to better facilitate and support students taking on-line Advanced Placement courses:

Over the past six years, staff have had students attempt to take an on-line Advanced Placement class.  Teachers have been interested and willing to have their students take such classes.  We have students who work on regular on-line classes (Algebra I); however, they are working more slowly than the course demands and will require two semesters to complete the course.  This could get expensive as they cost $85.00 and up. Unfortunately, lack of interest within our student population has not gotten the Advanced Placement portion of this Action Plan off the ground.  Staff continues to talk about the availability, and when an appropriate student expresses interest, the team will continue to educate and train staff as necessary

Examine school-wide diversity issues and ensure representation of the school’s diverse population on the School Site Counsel:

The recruiting of more diverse parents onto Site Council has been an on-going process that has not met the success as anticipated.  The bilingual parents have a very strong group called the District English Language Advisory Committee (DELAC); unfortunately, these involved parents do not feel “qualified” enough to join the school site committee.  They voice their concerns and wishes through the DELAC committee.  New parents have been invited to join the site council to continue the efforts and interests of this committee; however, it is not a true picture of our diverse community.  Administration has become the liaison between these two organizations to incorporate both “voices” when considering school programs.

Progress on Action Plans from 2005

ACTION PLAN I

Enrollment in AP classes does not reflect diversity of student population; not 

all students are meeting academic standards.  Curriculum is not checked for 

alignment with ESLRs, California State or District standards, High School

Exit Exam, or Academic Performance Standards.

The Program Improvement Prevention Program has allowed teachers to implement lessons from articulated curriculum.  The literacy curriculum has been researched and data found that when fully implemented it prepares students for standards-based tests and easier access to other state-adopted texts.  In addition, staff aligned tutorials with students who required additional support in particular subject areas.  

Professional Development days were implemented while funds from these grants were available, but once funds were depleted, the staff development days disappeared from the district calendar.  In 2005, the District School Liaison Team (DSLT) directed through the PIP program developed the Local Educational Agency Plan Addendum that was presented and approved by the Board in December 2005.  This plan identified program and student needs in the areas of English Language Arts, mathematics, and intervention.

A curriculum development committee headed by a curriculum coordinator has been discussed district-wide.  Currently, the curriculum coordinator is the district business manager who reviews all district curriculum purchases and has played a major part in the district establishing compliance through the Williams Act.  The process for purchasing curriculum is systematic, beginning with department research, discussion, possible piloting of standards-based curriculum, and approval of administration, and followed by approval by the curriculum coordinator and finally by the Board of Trustees.

In 2002, “Best Practices” began appearing on the Staff Meeting Agenda.  Time was taken for teachers to meet in pairs to share a lesson and successful teaching strategies used.  Then, partners would “Shout About” their partner’s success during an open forum in which all staff shared similar successes or asked clarifying questions or suggestions on how to implement strategies in their particular courses.  In addition, as staff members attended curricular workshops, they would come back and share teaching strategies with staff through memos with attached usable worksheets.  Currently, through AB 472, the English and English Language Development departments are trained using the state-adopted texts and supplemental materials.  In addition, the math department is participating in the Redwood Area Algebra For All (RAAFA) program that was suggested by the DSLT team.  

Over the past six years, students have attempted to take an on-line Advanced Placement class.  Teachers have been interested and willing to have their students take such classes.  We have students who work on regular on-line classes (Algebra I); however, they are working more slowly than the course demands and will require two semesters to complete the course.  This could get expensive as they cost $85.00 and up. Unfortunately, lack of interest within our student population has not gotten the Advanced Placement portion of this Action Plan off the ground.  Staff continues to talk about the availability and when an appropriate student expresses interest the team will continue to educate and train staff as necessary
ACTION PLAN II

No systematic evaluation of student progress towards California State and District Standards, ESLRs, and Algebra I graduation requirement.

Under the direction of the administration, the Education Park staff has spent the last three years analyzing student performance and identifying student needs in the areas of English Language Arts, mathematics, and intervention.  Due to concern about low student performance, especially in the Hispanic and English Learner (EL) subgroups, the district enrolled the school in the Program Improvement Prevention Program offered through the federal No Child Left Behind (NCLB) Act.  Through the Program Improvement Prevention Program, the Geyserville Education Park participated in a comprehensive analysis of school and district programs, which resulted in the development of three linked plans to increase the academic performance of all students:  the Local Educational Agency Plan Addendum, the Geyserville Education Park School Single Plan for Student Achievement, and the Geyserville Unified School District Master Plan for English Learners.  In addition, the Focus on Learning Process has allowed the staff to personalize this data analysis to further plan for school-wide, class, and individual student annual yearly progress on standardized and district adopted evaluations.

Presently, students are meeting the annual ten percent growth targets as set by the state; however, the staff is concerned about making the one-hundred percent mark in 2014.  The staff continues to hone in on ways to make sure to meet the ninety-five percent participation and meet the needs of “at-risk” students while getting the best/authentic test results for the district.  A condensed version of standards was not found, but all teachers have content standards available to them.  The adoption of standards-based textbooks has made daily use of content standards possible.

An ESLR matrix was created and was occasionally addressed in Houses.  Discussion continues about how to have House or class advisors meet more often with students to have them review the ESLRs to date and sign-off completion of activities. The leadership team also began discussing having students meet with the student liaison to transfer information from a working copy matrix to a master copy that will be kept in each students’ PLP.  At one time there was discussion about 8th grade versus 12th-grade benchmarks and completion of these benchmarks being a requirement for graduation, but this requirement was never realized.  The team is finding that systematic ESLR assessment and evidence collecting is more difficult than anticipated, but finds discussions valuable for continued ESLR development.

The last bi-lingual coordinator, ELL, math, and science teachers researched a video program in Spanish to be incorporated into core curricular classes; however, it was determined that a video program would not be the most effective teaching tool for our English Language Learners.  Currently, the DSLT team is exposing staff to effective, research-based, teaching methodologies and tools for these learners.

ACTION PLAN III

The Accelerated Reader and Math programs are utilized in third through 

sixth grades, yet 7th, 8th, 9th, and 10th-grade students could benefit from the

 programs. 

The Accelerated Reader and Math program is currently used only in the sixth-grade class.  Over the past six years, programs libraries and quizzes for the sixth-grade level have been kept current for both reading and math.   Unfortunately, with the turnover of English department staff, the integrity of the high school Accelerated Reader program was not maintained.  The English Language Development teacher uses the Accelerated Reader program as extra credit for her lower-level readers to encourage more independent reading for these students.

As various teachers showed interest over the past six years in the Accelerated reader or math program, they were trained by the technology mentor.  These teachers determined the value of the programs for their student population.  The most consistent training has been amongst the sixth-grade teacher, librarian, and technology mentor.   Collaboration between these three staff members continues. 

Concentration in Algebra I using the Accelerated math program lasted for one year.  A staff member teaching an At-Risk math class was trained, and a station was set up in his class so the libraries and quizzes from the Accelerated math program could be used.  After that year, the state changed the direction of Algebra I suggesting that it be taught to all 8th-grade students, and the Accelerated Math program became obsolete at the high-school level.

Hardware components for the Accelerated Reader and Math program have been maintained over these six years.  Workstations have come and gone in the various classes, but permanent stations have been housed in the library and sixth-grade class.
ACTION PLAN IV

Students’ SAT 9 scores have declined in most areas.

Textbooks had to be purchased with Shiff-Bustamante funds from 2002 to 2005.  These funds required the textbooks to be aligned with the state-adopted curriculum.  Various curriculum was aligned to the textbook, and multiple choice and machine scored tests were developed.  In addition, staff members worked independently within their curricular areas to create quizzes, midterms, and finals worded with context clues in standardized test format.  The middle school math team decided to purchase College Preparatory Mathematics (CPM), a series to supplement the State Adopted text in 2004.  The goal was to articulate curriculum through the purchase of state-adopted textbooks in all core classes to prepare students for the CAHSEE and Algebra I graduation requirement.  In addition, all resource students’ individual goals and objectives were written and aligned with the state-adopted curriculum.

The district enrolled the school in the Program Improvement Prevention Program offered through the federal No Child Left Behind (NCLB) Act in 2005.  Through the Program Improvement Prevention Program, the Geyserville Education Park participated in a comprehensive analysis of school and district programs, which resulted in the purchase of all new state–adopted textbooks for all core curricular classes.  Purchases were made with funds from the William’s Act requiring all texts to be aligned with the state-adopted curriculum and tests.  These texts expose students to questions worded in standardized test format and utilize academic vocabulary as it pertains to content areas.  These texts also align vertically across the various curricular areas.  In addition, the Shining Star Literacy program was adopted to help prepare lower-level readers for the state testing and equal access to the core curricular texts.

Students continue to be exposed to timed-test situations in their various classes.  The Schoolwide Writing Sample test has been given twice annually, fall and spring, over the past six years.  This test allows students to write a first draft based on a specific writing prompt.  Over the years, the writing prompts for this writing sample became more standardized as the English department head and administration modeled genres from various state exams, e.g., narrative, or persuasive.  Unfortunately, a bank of test prompts was not established, but the genres were rotated throughout the years.
ACTION PLAN V

There is a discrepancy between student’s academic/professional goals and student performance/motivation.  Students lack involvement in their educational process. 

Over the past six years, high school students have had Personal Learning Plans.  The school’s career counselor reviewed students’ academic and career goals for the first two years; however, after she left the school this position was not filled.  Presently, students meet with the student liaison counselor and administration bi-annually to discuss career/college pathways including community colleges, universities, and vocational schools.  Pathways have been established for students to transition from the high school to the local junior college and Empire College.  Administration arranges for counselors from these colleges to administer placement tests to interested students.   In addition, the Site Council plans a Career Day in which all students 6th through 12th are allowed to attend a presentation by a person practicing in that field of interest.  The Site Council also sets up Job Shadowing days for tenth and eleventh grade students.   A.V.I.D. academic elective courses in the middle and high school allow students to research colleges, universities, or careers.

To help determine careers that they might find interesting, the ASVAB is given to some high-school students. The resource program uses the COIN interest survey for all 8th through 12th-grade students. A career interest inventory suitable for all students has not been found.  The PLPs continue to be the avenue through which students and parents will become more involved and invested in academic careers. 

Parents have been exposed to ESLRs if they visited the school and read the enlarged prints on the hallway walls or 11 x 17 posters in classrooms, or if they happened to see an episode of KGEP.   An ESLR matrix is maintained in each student’s PLPs, but parents are not exposed to this unless they ask to view it.  It is anticipated that a systematic quarterly review process with class advisors will make PLPs available at events like Back to School Night and Open House. 

ACTION PLAN VI

The New Technology Plan needs to be implemented over the next three years.

The Technology Plan was implemented over the past three years.  As a part of this plan, staff is annually asked to take the CTAP survey.  This survey establishes proficiency levels on an annual basis.  

Students are required to complete a Technology Use Agreement annually.  In 2005, the technology committee surveyed all the students to determine their proficiency levels.  Management of this survey was difficult, and the results did not reflect the data the committee was looking for.  To date, no survey has been found that effectively indicates all students’ technological proficiency levels.  The technology committee continues to research a systematic way to complete an effective survey.

Technological hardware and software utilization within all departments and curricular areas has been successful.  All classrooms are equipped with a presentation vehicle, either a projector or a television connected to a computer.  The newly adopted textbooks came with supporting curriculum software that most teachers utilize.  Departments have researched internet sites that offer free, standard-based supplemental materials or projects, for example, the Stock Market Competition project used in Economics.   Students and teachers use power-point presentations with digital images to demonstrate knowledge or deliver curriculum.  All teachers have laptops and a minimum of two student-work stations in their classroom.  

All teachers have been working on increasing their technological proficiency.  Teachers use their laptops to record grades, and word processing to create tests or self-made curricular materials.  Teachers use their projector systems to add visuals to lectures and videotape their classroom presentations.   In addition, the leaders of each focus group were given a memory stick to record their findings at each meeting.

Teachers continue to search for project-based assignments that are standard-based and reflect real word experiences.  Successful projects have included the Stock Market Competition and mock election in the social studies department.  A.V. I. D. students participated in “My Road”, a college assessment and job match-up program, as well as organized the Parent College Night from beginning to end and even created an advertisement for the La Voz newspaper.  The Career Technology Education department has had students build a storage shed for the Geyserville Day Care center and utility trailers for local businessmen.  The math department has students build geodomes out of newspapers and the home economics class cooks food weekly.

Teachers continue to use the Easy Grade Pro program to record grades and then use the Schoolwise program to report grades.  The technology committee has researched a testing program to evaluate student progress towards California Content Standards.  The committee and administration agreed upon Edusoft.  The hardware and software for this program has been purchased; however, the test data still needs to be inputted.  The DSLT team is responsible for this input and anticipates Education Park to be up and running next year.

ACTION PLAN VII

An increasing number of students are struggling in their academic classes, and there is a need for a systemic follow-up to Student Reviews.
The staff continues to check students’ progress with regards to F’s or 2.0 grade point.  Administration has established a day of the week once a month to complete Student Study Team’s.  There is still need to establish a systematic annual schedule so that students in the 8th and 12th grades have a SSTs at the beginning of the year and again mid-year.  Then 9th, 10th, 11th, 6th, and 7th would have a SST once a year.

Parents are informed that their student is in jeopardy of graduating.  The student liaison counselor or principal meets with both the middle and high school students who are at risk of graduating.

The focus group discussed adding the credit standings with the community service hour’s letters that are mailed to parents twice a year.

At the beginning of each year, weekly meetings are scheduled-out with Student Reviews on a Wednesday in conjunction with the Staff Meeting.  Student Study Teams on a Networking day.  WASC is scheduled on the third Wednesday and PIP on the fourth.  Unfortunately, this fall, WASC has taken up the majority of the Wednesday meeting times.

Staff has received a few in-service trainings about special needs students (EL and RSP).  They are regularly informed about their special-needs students in their classes.  They receive a Learning Profile at the beginning of the year and an IEP at a Glance following the student’s IEP throughout the year.  In addition, once CELDT results are made available from the state, the English language learner resource teacher meets with the staff to explain the results and functional level for all students. 

A colored, file folder system to identify special needs students has been established.  It would be beneficial to train all staff about what each of the colored files means and how to utilize the information in them to allow all students to be successfully mainstreamed in the core curricular classes.  Student study team files need to be created so students of concern can be monitored more regularly.

An intake process between Buena Vista High and Education Park has not happened and still is a concern.  There is neither a system for intake and nor one to move them into the comprehensive high school; however, discussion between administration, Buena Vista, and the resource program staff has begun, and attendance issues are dealt with in a timely manner.

An after school study hall had been offered on Tuesdays and Thursdays by a past athletic director, but it never became an established system.  A question was raised about using school vans to provide transportation.  The focus group discussed the necessity of making this study hall mandatory and using weekly progress reports systematically as a requirement for mandated attendance and release.  After school support continues to be a concern, and the staff feels it is important to establish a permanent program for high school students.

A tutoring system used to be offered through AVID, but funding is no longer available.  One of our permanent substitutes is an established tutor, but her schedule is always packed.  The staff needs to research more people who will offer these services.  The focus group discussed having some of the retired teachers or credentialed personnel offering tutoring services.  Staff feels that this is important; time just hasn’t been created to find a tutoring staff. 
ACTION PLAN VIII

No leadership team exists at this time.  

A mission statement was written and is available with the First Day Packet handouts.  Education Park had a monthly newsletter, but after the district secretary left, this letter was “forgotten”.   The site principal is beginning to establish a quarterly newsletter.  The staff receives a monthly calendar at the staff meetings.  The website contains a monthly calendar; but otherwise, parents do not have access to monthly activities unless they refer to the bulletin board outside the school.

The focus group feels a need for regular communication between the school and families, but someone needs to take on the responsibility of gathering, reporting, and distributing the information.

There are teachers or support staff who attend the various school meetings and then report back at staff meetings.  One weakness is that the DELAC spoke person is not clear on the details of the job.  This job has been evolving since our bi-lingual coordinator left.  The student council advisor shares what activities are happening throughout the school.  Assemblies are a forum to communicate positive student behavior and upcoming activities.  Community members could be better informed through a newsletter, such as the Broncho Monthly News.

There is a large spread of information using word-of-mouth through the parents.  The career fair is an avenue used to invite the community into the school.  The staff has discussed the need to reestablish connections with Healdsburg Tribune and Cloverdale Reville.  They discussed a system for announcements in the local newspapers and making sure that the administration approves of the publicity.  The staff feels that our school should be publicized more.  

The focus group feels that the School Site Council should have more diverse membership; however, the Hispanic community does not feel comfortable or qualified to serve as members.  The focus group would like the DELAC spokesperson to help find a representative for the fifty-one percent Latino population.
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